
 

 

 

 

 

Behaviour Policy 

 

 

SCOPE: Academy Policy 

AUTHOR/ORIGINATOR: Academy Principal 

NAME OF RESPONSIBLE 
DIRECTOR/PRINCIPAL: 

Academy Principal & Sector Director 

APPROVING COMMITTEE: Academy Committee  

STATUTORY BASIS: Statutory Policy  

REQUIREMENT TO PUBLISH 
ON WEBSITE: 

Yes  

DATE RATIFIED: 9th February 2021 

DATE DISTRIBUTED TO 
STAFF: 

9th February 2021 

 

 

 

 

 

 

Outstanding Achievement for All 

 

 

  

 

 

 

 

 

 

 



Page 2 of 14  
 

 

 

Background to the Iford Academy and its Behaviour Support Policy 
 

This policy should be read in conjunction with the Care and Control policy, Attendance Policy, E-Safety 
and the Anti-bullying Policy.  Due regard is always given to the SEND Code of Practice. 
Iford Academy is special provision for young people aged 11-16 years who demonstrate challenging 

behaviours, often related to complex needs, particularly emotional and mental health difficulties, and 

those who have been excluded from school as a result of behavioural issues.  

Pupils are referred to us through a statement or EHCP, an as alternative provision placement (Permanent 
exclusion), or through a purchased place (pupil risk of exclusion or other behavioural issue.) 
The academy consists of three sites; The Nigel Bowes campus, The Petersfield campus and Throop 

Learning Centre (supporting pupils with medical needs) 

 
Aims 
This document is designed to promote Behaviour for Learning through approaches that promote the 

building of positive relationships whilst providing support, challenge and high expectations in line with 

the Academy vision; the behaviour policy aims to use learning opportunities to provide pupils with the 

skills and attitudes to prepare them for a safe, happy and productive adult life. 

The policy underpins the foundations for providing a safe environment for learning and with this in mind 

must be adhered to by all staff and pupils in order to provide a balanced and individualised approach. 

This means working flexibly within the framework set out within this policy, whilst being as predictable, 

persistent and consistent as practicable. 

The school promotes British values amongst our pupils and has a code of conduct based on respect. The 

policy is supported through the school’s curriculum, particularly via the Personal social development 

lessons.  

In conjunction with opportunities offered as part of PSHE the policy provides a structure for pupils to be 

supported in understanding and modifying their behaviours.  

Foundations 

The schools vision is to prepare pupils for a safe happy and productive adult life. The schools Code of 

conduct based around respect and British values. 

The academy will firstly look to ensure that individual needs are met in relations to Maslow’s hierarchy 

of need. Pupil’s individual and complex needs are met within the pupils’ curriculum in terms of both 

academic development, and social, emotional and mental health development. 
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Strategies & Approaches to behaviour management 

The staff will ensure: 

The quality of teaching affects pupil behaviour and we aim to ensure that our curriculum delivery meets the 
needs of all our pupils. Modelling appropriate behaviour and providing pupils with alternative strategies for 
managing their own emotions is also necessary to promote good behaviour. School staff will 
encourage pupils to make their own choices as often as appropriate. 
Staff will skilfully and proactively seek to make for a safe and predictable environment and will use appropriate 
de-escalation skills in moments of challenge. 
Staff should also:   

• Ensure fundamental basic needs are met regarding safety, health and wellbeing. 

• Ensure that lesson plans are developed ensuring the needs of all the pupils are met and that good 
practice is shared regularly with in their teams 

• Ensure that every lesson is differentiated, use a wide variety of teaching styles and take into 
consideration pupils' individual learning styles and life experiences.  

• Set appropriate targets and monitor and celebrate success towards their targets. 

• Provide opportunities for pupils to demonstrate and develop socially and emotionally, and learn how 
to develop and maintain positive relationships. 

• Developing a positive relationship with each pupil whilst establishing clear boundaries to raise self-
esteem and reduce anxieties that may obstruct developing behaviours for learning 

• Use graduated responses associated with rewards and sanctions. 
 
Staff also employ knowledge and strategies from pedagogy and theory behind complex needs and their 
support. This includes, for example, Autism, Attachment disorder, ACE’s, Speech, Language and 
communication. 
 

Pupils will: 

Be made aware and reminded of the schools’ code of conduct. Pupils will accept support offered in 
working towards individual targets and work within the schools’ code of conduct. 
 
Be expected to work with staff to agree, and work towards appropriate academic and behavioural targets. 
 
Be aware of the consequences their actions could or have had to make good choices. 
 
Increasingly take more responsibility for their own learning and behaviour; supporting other pupils and 
cooperating within a group and taking more responsibility for the school environment. 
 

Parents: 
 
Pupils' learning is maximised when there is a true partnership between pupil, parents/carers and staff. 
We aim to: 
 

Encourage active parental involvement. 
Maintain close liaison to ensure a consistent approach in supporting pupil needs and respond 
appropriately to their behaviour. 
Ensure regular verbal and written communication with parents, establishing consistent and predictable 
approaches for pupils. 



Page 4 of 14  
 

Behaviour for Learning  

Teachers and the Support team will plan and 

support pupils in developing behaviours for 

learning. Relationships with the others (Social 

planning), the curriculum (cognitive planning), and 

themselves (emotional planning) are key 

components in ensuring behaviour for learning.  

(see appendix Behaviour for leaning model.) 

Responses from staff are agreed and are 

consistent, using the PACE approach to create 

predictability for pupils. The staff team around the 

pupils will identify and instigate interventions and 

approaches to support with these key 

components. 

 

This policy assists staff with finding a balance between sanction and support, which both meets the 

needs of pupils and is consistent when challenging behaviour. To support achieving this balance staff 

receive ongoing training in the following; 

PACE approach (D. Hughes) 

Restorative Approaches 

Approaches to neurodiversity and attachment, and other complex needs. 

De-escalation  

Staff also receive training on supporting learning needs (SEN) such as dyslexia and dyscalculia. 

We recognise that behaviours are pupils communicating an unmet need. A one size fits all approach does 

not work and will take an individual approach to all behavioural issues. 

The Social discipline window is recognised within the use of PACE and restorative practices. Both of which 

are embedded with the school culture and aimed at assisting the pupils to “prepare them for a safe, 

happy and productive adult life” 

 

 

The social discipline window is a concept with 

broad application in many settings. It describes 

four basic approaches to maintaining social 

norms and behavioral boundaries. The four are 

represented as different combinations of high 

or low control and high or low support. 

We remind pupils that the best results are 

achieved when we all work within the “WITH” 

box. 

 

 

 
 
 
 

(Adapted from Ellis & Todd) 
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Strong trust and relationships are key to supporting pupils when challenging behaviour. and the use of 

PACE assists staff in achieving this. 

 

 

Interventions and CPD training 

The school offers training to all staff on meeting complex needs (e.g. Autism, Attachment, ACE’s, Speech 
language and Communication) and learning needs (e.g. Dyslexia, Dyscalculia). 
 
Staff are trained in Team Teach conflict management strategies, which support pupils through a range 
of techniques that identify choices and consequences.   
 
In the event that a pupil manifests behaviour that may be detrimental to good order or learning, or is a 
risk to their well-being or that of the others in the school, staff will use a range of approaches suited to 
the pupils involved and circumstances to de-escalate. 
Additional support may be called for through the pastoral support team. 
 
Pupils should make up time lost where appropriate in order to complete assigned work, complete a 
restorative conversation or complete reparation task. 
Pupils can be referred for interventions to support with behaviour change. 
 
Physical Intervention 
 
The Education and Inspections Act 2006 gives staff the legal right to use reasonable force in certain 
circumstances. We should apply the test of whether it was necessary, reasonable, proportionate to use 
the force to achieve the desired outcome and how the physical intervention was in the best interest of 
the young person and did it prevent ‘a greater harm’ by its use? 
 
Where staff feel that a pupil is carrying something that would be detrimental to the good order of the 

school and the learning environment. Headteachers and staff authorised by them have a statutory power 

to search pupils or their possessions, without consent, where they have reasonable grounds for 

suspecting that the pupil may have a prohibited item. 

Headteachers and authorised staff can also search for any item banned by the school rules which has 

been identified in the rules as an item which may be searched for. 

Pupils Support Systems  

The first level of support is offered through the high levels of supervision provided by staff through the 

day. The small classes also allow staff to support pupils closely where there is an obvious issue.  
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The school safeguarding and attendance team are also easily accessible through direct contact or through 

their class team. 

Pupil voice is accessed within tutor groups and have regular agenda items regarding ‘feeling safe’ and 

‘learning’.  

As well as liaising with parents and carers, the school works alongside outside agencies (such as CAMHS, 

We Are with You, Safe Schools and Communities Team, Youth workers and School Nurse), that are 

invited to work with pupils on site to reduce anxieties and increase access opportunities. 

 

 

Code of Conduct 

 

The Code of Conduct (see appendix) is concise and positive and is circulated among all pupils and staff. 

It is displayed in each classroom, and about the school.  

It forms the basis for awarding credits for each lesson. Its content is visited each term in assemblies and 

is discussed as part of school council meetings. 

The code of conduct is based on demonstrating ‘respect’ across the schools to ensure a supportive and 

safe learning environment. 

The academy uses a credit system, which allows pupils to make their own tangible rewards by 

accumulating credits for progress toward their: 

• Academic Targets 

• Behaviour / Personal, Social Development Targets 

• Conduct in lessons and about the school. (Adhering to the school code of conduct) 

For particular behaviours there may be need to consider entering the graduated system at a higher level. 

This decision may be made in discussion with SLT, Teachers and the Pastoral Team.  See Sanction chart. 

To prepare pupils for adult life, the message to the pupils has to be that behavioural difficulties are not 

an excuse to break the law and the police may be called in such instances. 

The school liaise closely with the Police/Safe Schools Community Team in these circumstances to 

provide details and background to inform the best course of action for that pupil, which is also in the 

public interest and a source of support and intervention in understanding the impact that their 

behaviour has on the school and wider community. 

In the interest of a balanced approach, any sanctions should be considered alongside a supportive, 

educational and restorative approach. 

 

 

 

 

 

 



Rewards & Sanctions 

All rewards and sanctions are applied with a graduated response in mind. From this approach students 

can see predictability in the consequences for their behaviours. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                              

                           

 

 

 

A balanced approach between reward and sanction 

 

 

 

 

REWARDS – Graduated responses 

Verbal Praise 

Staff verbally praises or communicates praise in marking 

 

 
Credits 

Pupils awarded Cerits that accumulate and go towards vouchers 
These awarded for effort towards reaching - 

A – Academic Target 

B – Behavioural Target 

C – Code of conduct 

 

 
Name on Good Work board 

Pupil has their name on the daily good work board. 

Name on board 10x = Bronze certificate 

Name on board 20x = Silver certificate 

Name on board 30x = Gold certificate  

 

 
 

Privileges 

Teachers put in place privileges linked to good work. 

 

 
 

Phone call home 

Staff to call home to convey exceptional attainment, work or effort. 

 

 

 
 

Postcard /Letter sent home 

Postcard / Letter sent home for exceptional attainment work or effort 

 

 
 

End of term awards 

Pupil’s effort and attainment recognised in end of term assembly through 

trophies, certificates and prizes. 

 

Other rewards: 
Afterschool activity time/reward  
Each class may operate a separate agreed reward for achieving a particular whole class focus (a treat trip). 

 

 

 

Challenging behaviour  – Graduated responses 

Verbal Visual Support 

Staff support through verbal visual means 

 

 
Reminders of choices and consequences 

Staff will simply explain the choices and consequences 

 

 
Loss of credits  

where appropriate – (Physical towards staff/pupils and damage) 

 

 
Break/lunchtime reflection 

Students discuss behaviour issues during break/lunchtime or catch up with 

work 

 

 
 

Loss of Privileges 

Loss of privilege activities that may be in place 

 

 
 

Afterschool Reflection / Catch-up / Reparation 

Pupil to stay after school hours to discuss behaviour / Catch up with work / 

reparation about the school 

 

 
 

Parental meeting 

Parents meet with school to discuss behaviour and appropriate action 

 

 
 

Report cards (daily or weekly) 

Pupil put on report to monitor specific behaviour – consequences attached to 

them linked to success criteria. 

 

Other specific sanctions linked to behaviour or persistent behaviour that has not been managed through the graduates responses: 

(Examples: Taxi ban, Reparation, Outside agencies, Fixed Term Exclusion, Adjustment to provision and timetable. 1:1 learning,  Separate 

breaks) 

 



Page 8 of 14  
 

 

Exclusions & Personalised programs 

 

We do not believe exclusions are the most effective way for supporting pupils in modifying behaviours. 
Exclusions will only be used as a last resort and alongside a supportive measure to aid behaviour change. 
 
Exclusions and suspensions are only used when all other strategies have been unsuccessful – except in 
circumstances where the pupil’s behaviour is so serious that exclusion is the most appropriate sanction. 
These are generally were there is a clear intent and immediate risk to the safety and welfare of other on 
school site. 
 
In all circumstances leading to exclusion the procedures laid out in the Education and Inspections Act 
2006 are followed.  
Briefly this means that: 

• parents will receive written notification of the exclusion, including the return date in regard to 
fixed term exclusions, details of any work set by the school, and the appeals procedure for any 
fixed term exclusion of five days or less the pupil is the responsibility of the parents and 

• during the period of the exclusion the parent is responsible for ensuring that the pupil is not 
present in a public place during school hours (on a school day) without reasonable justification.  
 

Iford operates a re-integration procedure that will be followed in the case of a suspension in order to re-

engage the pupil, and establish expectations regarding rules and routines of the school. This also offers 

opportunity for restorative action, where appropriate. 

A graduated tailored reintegration may be used if in the best interest of re-engaging pupils safely. 

 

Behaviour recording, monitoring and review 

The school operates robust systems for reporting and monitoring behavioural incidents  

• Incident forms – via online form 

• Incident recording spreadsheet 

• Small schools daily debrief recording 

• RF1 (Restrictive force intervention form) for those incidents involving a high level if intervention.  

Incidents involving physical intervention, causing concern, bullying, peer to peer abuse, and racial 

discrimination will be recorded.  

The member of staff involved in the incident must be involved in recording the incident. 

The use of physical or restrictive intervention needs to be recorded as soon as possible after the event. 

There may be a need at a later stage to demonstrate that decisions about the intervention used were 

appropriate, given the circumstances.    

We are required to keep written records of all incidents where physical or restrictive intervention has 

been used.   Basic details should be recorded, where possible on the same day, but always within 24 

hours of the incident on an RF1 form. 

The following key details should be recorded before the relevant staff leave the premises or as soon 

afterwards as is practicable on an RF1.This report should be completed on the day of the incident. 

Reporting of incidents enables them to be reviewed so that in the future preventative measures can be 

put into place to avoid the continuation or escalation of aggression. It also addresses the need of children 
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and young people to develop more appropriate behaviours in response to difficulty and allow staff to 

identify and put into place strategies to encourage behaviour for learning 

The school tracks both positive and negative behaviour, their antecedents and outcomes. Risk 

assessments and pupil passports will reflect the most effective de-escalation techniques and triggers 

which might provoke a violent or challenging reaction, these are informed by staff knowledge of the 

individual pupil, pupil history, and EHCP where appropriate. 

The school’s credits and incident recording system monitors a pupil’s behaviour patterns, daily, weekly, 

termly and yearly. 

Pupil’s progress in developing socially acceptable behaviours and behaviours for learning is identified 

through measuring decreases or increases in, risk assessment scores, attendance, frequency of incidents 

and credits achieved over time alongside progress towards PSD targets, mentions for good work and 

other awards. 

 

Leadership & accountability 

The school will review this behaviour support policy yearly and assess its implementation and 

effectiveness, throughout the school. 

The staff team for each class unit are accountable and encouraged to take responsibility for the daily 

behaviour management in their classrooms and about the school. They will follow the behaviour policy 

and liaise with the pastoral team, discuss in small schools debriefs and raise through a pupil causing 

concern referral when further intervention is needed. 

The pastoral support team support behaviour for learning across the school often under the guidance 

and in liaison with class teachers and the leadership team. 

The lead for behaviour on each site monitors behaviour trends and meets regularly with pastoral teams 

and teaching teams to identify areas of need and progress.  

Post incident procedures 
 

• First and fore most the affected person/s must be supported. 
• Later, but as soon as possible, staff should be encouraged to begin the post – 

           incident procedures. 

Completion of the accident/incident report and investigation forms. 
 

• Sensitive debriefing of the incident. Staff are sometimes brought together soon 
           after a violent incident to discuss what happened. The process of debriefing 
           may have two functions to; establish the details of what happened and to 
           provide emotional support. 
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Iford Academy 

Code of Conduct 
The code of conduct is encouraged through Support, Challenge and High expectation. 

 

At Iford we demonstrate  

R E S P E C T  

for 
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British Values 
  
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Social ~ Moral ~ Spiritual ~ Cultural 

I can influence the way the 

school runs through the 

school council and by talking 

to staff.   

I am free to think as I see fit. 

I have the freedom to make 

choices that affect me but I 

recognise I am accountable for all 

my actions. 

I recognise that everyone is 

entitled to their opinion as long 

as it does not promote 

extremism. 

I will listen to others as I would 

like to be listened to. 

I understand that the school rules 

are used to mirror society laws and 

must be respected. 

I recognise that there are 

consequences for my actions. 

Democracy 

Liberty 

I take responsibility for all my actions. 

We all have a responsibility to promote and 

protect the well-being of others. 

I adhere to the schools’ code of conduct. 

Respect 

Law 

 Tolerance 
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Foundations 

The school aims to prepare pupils for a safe, happy and productive adult life. 

Pupil’s individual and complex needs are met within the pupils’ curriculum in terms of both 

academic development, and social, emotional and mental health development.  

The pupils will be supported in making good choices regarding their own behaviour through 

PACE, restorative approaches and graduated responses to reward and sanctions. 

Staff will use the behaviour for learning model to build positive relationships – (Social, 

emotional and cognitive planning.) 

 

Reward & sanctions 

The academy uses a credit system, which allows pupils to make their 

own tangible rewards by accumulating merits for progress toward 

their: 

• Academic Targets 

• Behaviour / PSD Targets 

• Conduct in lessons and about the school. 

(Adhering to the school code of conduct) 

For particular behaviours there may be need to consider entering the 

graduated system at a higher level. This decision may be made in 

discussion with SLT, Teachers and the Pastoral Team. 

All rewards and sanctions are applied with a graduated response in 

mind. 

Physical Intervention 
 

The Education and Inspections Act 2006 which gives staff the legal 

right to use reasonable force in certain circumstances. 
 

Where staff feel that a pupil is carrying something that would be 

detrimental to the good order of the school and the learning 

environment, they may search the pupil, and confiscate, retain or 

dispose of anything that may hinder learning. 

Exclusions, Suspensions & alternative provisions 

This will only be considered as the very last resort, when all other 
strategies have been unsuccessful – 

except in circumstances where the pupil’s behaviour is so serious that 
exclusion is the most appropriate sanction. 

Staff will: 

• Ensure fundamental basic needs are met regarding safety, health and wellbeing (Maslow). 

• Ensure that lesson plans are developed ensuring the needs of all the pupils are met and 
that good practice is shared regularly with in their teams. 

• Ensure that every lesson is differentiated, use a wide variety of teaching styles and take 

into consideration pupils' individual learning styles and life experiences.  

• Set appropriate targets and monitor success towards their targets. Enable pupils with 

situations they can succeed in and set achievable targets and celebrate successes. 

• Provide opportunities for pupils to demonstrate and develop socially and emotionally.  

• Work towards developing a positive relationship with each pupil as establishing clear 

boundaries is key to raising self-esteem and reducing anxieties that may obstruct learning. 

Behaviour Policy – Key points 

The policy underpins the foundations for providing a safe environment 

for learning and with this in mind must be adhered to by all staff and 

pupils in order to provide a predictable and consistent approach to 

behaviour. The school promotes British values amongst our pupils and 

have a code of conduct based on respect. 

 

 

Recording and reporting 

The school operates robust systems for reporting and monitoring behavioural incidents, using 

Incident forms (online). 

Incidents involving Physical intervention, causing concern, bullying and racial discrimination will 

be recorded. (RF1 form to be used for incidents involving high level of intervention) 

The member of staff involved in the incident must be involved in recording the incident on the 

day. 

This information is used to inform Risk assessments, Pupil passports/SEMH plans and 

behavioural progress. 
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Annex 1 – Re-Integration Meeting 

Re-integration meeting 

Minutes of Meeting: 

Petersfield Campus, Petersfield Road 

Bournemouth, Dorset, BH7 6QP 

 

 

Discussion:  Notes & Actions: 

Reason for suspension / reintegration 

meeting: 

Aims - To review risk of issue occurring again and 

agree reintegration programme (if applicable). 

o Explore how a recurrence of incident be 

avoided in the future. 
o Identify any avenues of further support 

 

  

Explore Antecedence / trigger: 

 

  

Impact and implications; (Discuss impact on 

others and pupil.) 

 

 n/a 

Pupil and parent reflections: 

 

  

Actions: 

Including dates/details of any restorative 

meetings (if appropriate) 

Feedback to victim completed: 

By : 

Date / Time: 

 

 

 

 

 

AOB: 

 

  

 

Print Name: …………………………………………………… 

 

Date: …………………… 

Date: 

Present: 

Apologies: 
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Relationship with Others 

Ability to form and maintaining trusting relationships 

(including at least 2 trusted adults) 

 

Social Planning  

PACE approach 
Restorative approaches 
Graduated responses 
CPD/PSHE 
 

Relationship with the Curriculum 

Interest in the subject 
Ability to access the learning (differentiation, learning needs, 
teaching styles etc). 

 

Academic Planning 

Quality first teaching 
Differentiation 
Meeting needs – Restorative approaches  

Relationship with self 

Maslow’s needs  
Resilience, Confidence, Self-efficacy, self worth 
Impact of ACES etc 

 

Emotional Planning 

ELSA  & Interventions 
PACE 
PSHE and personal development throughout the curriculum 
 

 

Behaviour 

for learning - 

Relationships 

Ellis and Todd 2009 – Adapted Behaviour for learning model 


